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Intent

Our Religious Education (RE) curriculum intends to support our pedagogical

principles as it will...

Nurture social and Studying RE will help our learners own personal development and support
their understanding of the spiritual, moral and social questions that will

emotional grOWth surface within their lives.

Promote Children will learn what it is to be a theologist and through this they will
experience subject specific thinking and problem solving and relate this to

metacognltlon themselves as learners now and in the future.

Champion Our RE curriculum will study different world views which will enable the
children to understand, respect and value the similarities and differences.

inclusiveness and
celebrate differences

Raise aspirations With the insight provided by the RE curriculum children can confidently
aspire to challenge stereotypes and promote cohesion, tolerance and
acceptance within society.

To enable the realisation of our intent, as specified in our Curriculum and Pedagogy guide, we aim to
achieve this by creating knowledgeable learners.

Building Knowledge

Key Concepts

Our religious education curriculum has been influenced by four main concepts that we revisit
throughout the primary phase. This allows children to make connections and links to previous
learning and build conceptual understanding which is central to children behaving like subject
specialists. These concepts are:
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Mapping substantive knowledge

To enable our learners to behave like theologists it is important that the children are able to compare
and contrast different beliefs. With this in mind, we have chosen to study the following world views:
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In Key Stage 1, the children begin by looking at the chosen concepts within Christianity and Islam. They
make direct comparisons between the two religions and understand that, because they share a
common core, there are many similarities between them. The children will also consider their own
personal view about these key concepts to aid their own personal development and disciplinary
thinking.

In lower Key Stage 2, the children will be introduced to two new religions- one Abrahamic (Judaism)
and one Dharmic (Hinduism). The children will revisit the key concepts studied before to deepen their
understanding of these themes and compare and contrast world views that have different origins.

In Year 5, the children will use their existing substantive knowledge to help them to conduct a
comparative study with Sikhism and the other religions already studied. This will help them to continue
to build up a picture of common themes across all religions and those that are more specific to the
Dharmic or Abrahamic religions. Once these studies have been completed, the children will begin to
use both their substantive and disciplinary knowledge to explore questions around religion as a whole.



Sikhisim-
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Holy Book-

Holy Book- Islam Judaism and
Hinduism

Do all religions
believe we should
behave in the
same way?

Can Science and
religion ever
agree?

What does it mean How are eligious
Holy Book- to be a practising beliefs expressed
Christianity member of a inartand
religion? architecture?

These key concepts will also be visited in our ancient civilisations unit within our history curriculum.
Complex religion is one of the seven features of a civilisation that we study and this includes looking

at key figures, texts, place of worship and rites of passage within these religions.

Building disciplinary knowledge

To be successful theologists children need to use their existing substantive knowledge to learn
disciplinary knowledge through the process of classroom enquiry. Careful sequencing of lessons will
ensure children have acquired the relevant substantive knowledge to successfully engage with an
enquiry session, where the focus can be on the acquisition and application of disciplinary knowledge.

Knowledge
and
Concepts

Relating religions
and world views
to their own
personal
development

In order for the children to acquire the
disciplinary knowledge of the subject, we have
designed an enquiry process that encourages
practical application of this knowledge. The
enquiry process has been split into three main
areas and the disciplinary knowledge that
children need to acquire in each area has been
mapped out to ensure it is progressive across the
phases.



Behaving like a
Theologist

RE Disciplinary Knowledge

Key Stage 1

Lower Key Stage 2

Upper Key Stage 2

Religious stories contain
beliefs and values;
understanding these help us
understand others world view

Observing Religious
Texts

Religious scripture contains
directions for its followers;
understanding these helps to
understand others world view

Religious texts are shaped by the
context in which they were
produced; understanding this
can help us better understand
others world view

Theologists compare a
specific theme between
similar religions

Comparing and
contrasting world views

Theologists compare themes
between a range of religions

Theologists use knowledge of a
variety of different religions and
world views to explore and
answer religious questions

Individuals think about
themselves including their
understanding of good and

Relating religions and
world views to their own
personal development

Individuals are able to express
elements of their world view
through their actions

Individuals act in a way that
models their world beliefs

bad and right and wrong and
what is important to them.

Each process carries equal importance and children need to experience all of the areas with similar
frequency to ensure that they acquire the knowledge of what it means to be a theologist. With this in
mind, specific disciplinary activities have been mapped out for each unit of work.

Knowledge Organisers

Each unit for RE has a knowledge organiser which maps in:

- Knowledge already taught

- Keyvocabulary

- Explicit substantive knowledge to be taught by the end of the unit
- Disciplinary Tasks

- Links to other areas of the curriculum

Unit 3: Christianity and Islam (Places of Worship)
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Knowledge teaching sequence

As outlined in our Curriculum and Pedagogy Guide, we believe that developing children’s substantive
knowledge is key in enabling them to engage in subject specific thinking. Our framework for teaching
seqguence has been adapted for RE in the following way:
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Assessment of knowledge

Ongoing assessment of substantive knowledge is an essential component of the RE curriculum. This enables the
teacher to ensure that all children will obtain the knowledge needed for them to perform as a subject specialist.
We have built in several opportunities for formative and summative assessment of the substantive and
disciplinary knowledge obtained. More information on this process can be found in the Curriculum and
Pedagogy Guide.

Guided activities to
independent Recall tests
practice

AFL and questioning
of new knowledge

Application of
knowledge through
disciplinary
opportunities

AFL and questioning
of prior knowledge




