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Intent

Our history curriculum intends to support our pedagogical principles by:

For our learners at Coniston history will...

Nurture social and
emotional growth

Promote
metacognition

Champion
inclusiveness and
celebrate differences

Raise aspirations

The history curriculum at Coniston will help to produce effective
contributors, who can participate responsibly in political, economic, social
and cultural life and have developed, informed, ethical views of complex
issues.

Children will learn what it is to be a historian and through this they will
experience subject specific thinking and problem solving and relate this to
themselves as learners now and in the future.

Our history curriculum will study different cultures enabling the children to
consider the significance and impact of cultural diversity.

Through studying history at Coniston, the children will understand that
individuals, communities and civilisations can have a positive impact on the
future. They will experience what it means to be a historian and the
associated skills.

To enable the realisation of our intent, as specified in our Curriculum and Pedagogy guide, we aim to
achieve this by creating knowledgeable learners.

Key Concepts

Building Knowledge

Our history curriculum has been influenced by three main concepts that we revisit throughout the
primary phase. This allows children to make connections and links to previous learning and build
conceptual understanding which is central to children behaving like subject specialists. These

concepts are:

Chronology

Invasion




Making connections through....

Concept

Key Questions

Drivers

Chronology

What were people’s lives like during
this period and how were these
different to ours?

When did this event/person/period
occur and what came before and
after this historical period?

Why is this event/ person
significant and

How or why is it/they
commemorated today?

Chronological understanding is the bed rock for all subsequent
historical studies as it enables pupils to place their learning and their
lives within the bigger picture and allows them to establish a clear
narrative within and across periods of history, which they are then
able to compare and contrast. Through these studies, children will gain
an understanding of how industry and technology have impacted
positively and negatively upon the World through references to both
health and sustainability. A rich understanding of this history and its
impact on the present is central to children’s continued development
and understanding of global citizenship and of their and our potential
impact on the future.

Invasion

When did the invasion occur and
what came before this?

Why did the invaders choose Britian
and how were they able to conquer
Britian?

How long did their period of rule
last and

What legacy did they leave in
Britian?

These studies will cover the most formative period in British history
and through studying them children will get an understanding that
British values, systems and language is a result of all the different
cultures and customs of the invaders who have settled here. Through
these studies, the children will consider the reasons for these
invasions referring to the resources that the invaders sought to sustain
their growing empires.

How did the seven charactestics of
civilisation present themselves and
would this affect the daily lives of
its citizens?

How was the civilisation able to
prosper?

How does this compare to other
civilisations including our own?
What were the main acheivements
of this civilisation and how has the
civilisation influenced other
civilisations since?

Studying ancient civilisations is important as the children will consider
our contemporary values and their origins. As their sense of
chronology and understanding of different civilisations grow they will
begin to recognise that different societies made advancements at
different rates and that many of our own practices are as a direct
influence of these different cultures. Through understanding the
characteristics of what makes a civilisation the children will also
recognise that throughout history the health and sustainability of
these civilisations have influenced their success and demise.

Each of our chosen concepts help to form our big ideas of history. We share one of these big ideas with
the children at the start of each session to encourage children to make conscious connections between
their learning and activate schema.

Our lives are different to the people
who came before us and will be
different to the people who come
after us

Changes in the way we live occured
at different times in different places

Impactful events in history can have
positive and negatvie effects on
people then, now and in the fui

A Civilisation is a society with an
advanced cultural, social and
organisational developments

Invasions are the hostile takeover
of land and resources and they
leave a lasting legacy




Mapping substantive knowledge

Before studying different historical periods, the children will need to develop a sense of chronology. The
children will begin by focusing on themselves and their immediate family and the changes that they have
experienced within their lifetimes. They will focus on key themes of transport, entertainment and technology to
help them to make comparisons between eras. Children will then move onto looking at grandparents and other
older significant figures to enable them to see how life was different for them. To build upon this chronology
further, the children will then compare and contrast the lives of significant figures from further ago making
them aware of a past beyond living memory. Through studying these people children will begin to get an
understanding of historical significance and commemoration. To cement their chronological understanding,
children will then study transport across a range of periods to enable them to do specific comparisons across
history and fully establish the idea that life is ever evolving. With this understanding, the children will study the
Stone Age. This will give children an understanding of what the earliest societies look like and provide two
bookends of chronology will than act as reference points for all subsequent learning. In Key Stage 2, the
children will continue to build on their sense of chronology through studying significant events in British History
and consider their causes and their effects then and now.

Each class will also study an attempted invasion of Britain comparing and contrasting the reasons for the invasion,
the methods of the invasion and the legacy and impact on our society today. These studies will also build on their
prior learning as they get a continued sense of the chronology of the history of Britain. In Key Stage 2, each class
will also study an Ancient civilisation. The focus of these studies is upon the formation of these early civilisations,
how they were able to prosper and their influence on modern society. Through studying a number of these
civilisations in detail, the children will understand what the characteristics of a civilisation is and how this is
different from the earliest societies that they have previously studied. By looking at these different civilizations
they will be able to compare and contrast what elements made them prosper, including a geographical study of
how the places physical features advanced the civilisation. As part of their transition unit, children will look at the
chronology of politics within the United Kingdom comparing it to the political systems of these civilisations studied
and also gain an understanding of the role that they can and should play in writing their own history.

My Family and
changes wihin
living memory

Anglo Saxon
Britian

Toys throughout History of
living memory Roman Britian Viking Britian Politics in the

United Kingdom

Stone Age to Industrial

Mary Anning Iron Age Revolution

Mary Seacole Travel World War Il -

The Home Front

History journey at Coniston



Building disciplinary knowledge

To be successful historians children need to use thier exsisting substantive knowledge to learn
disciplinary knowledge through the process of classroom enquiry. Careful sequencing of lessons will
ensure children have accquired the relevant substantive knowledge to sucessfully engage within an
enquiry session, where the teaching focus can be on the acquisition and application of disciplinary
knowledge.

In order for children to acquire the disciplinary knowledge
Ef,ﬁ:?nw:r’,d of the subject, we have designed an enquiry process that
LI encourages the practical application of this knowledge. The
enquiry process has been split into four different areas and
the disciplinary knowledge that children need to acquire in
each area has been mapped out to ensure it is progressive

across the phases.

Conclude and
Communicate

Each part of this process carries equal importance and
children need to experience all of the areas with similar
frequencey to ensure they aquire the knolwedge of what it

Interpret and
Analyse

Erauiry Focus = [re— [Er=rTra—r

Progression of Disciplinary Knowledge



For each unit, we have mapped in disciplinary activities that support the substantive knolwedge
taught and ensures that there is an opporunity for the practical application of the specific disciplinary
knowledge.

Unit 2
Tovs
Line of Enquiry Activi Disciplinary
Observe, Explain | What's in the bag? Historians ask questions,
and Question Have several toys in a feely bag and invite children at a time to feel
inside the bag to describe what the toy is like. Other children have to
guess what it is by use of searching questions.

Who played with this toy?

Pupils given 3 choices of a2 person who played with the given toys.
They hawve to say whao they think it was and why they think so? They
should draw on previous knowledge.

Historians answer questions about the past

What might the Queen have had?
Children look at photos of the queen from har childhood and weork
‘out what fashion, toys and transport would have been like for her.

Historians use photographs to find out about the past

How do we know these children lived a long time ago? i some
Provide chi with pi of chi in the past and present. others.

Ask the children which photographs will help us answer questions
about toys in the past. Clues can come from clothes, hairstyles and
the nature of toys. Children should be drawing upon their previous
learning here to sort present and past photographs.

are maore useful than

What were people’s favourite toys? (part 1)
Pupils carry out simple survey of school community favourite toys.
They find out how their favourite toys have changed over time.

Research is the process of finding specific information by
asking people guestions

Toncleds and

What were people’s favourite toys? (part 2) Historians can communicate their ideas through discussion
Communicate

Children discuss and communicate their findings from their research- | and drama using terms about the passing of time.
how have favourite toys changed over time?

Unit 2 Disciplinary Activities

Knowledge teaching sequence

It is important that the children get the opportunity to explore notions more independently, find
patterns and rules and develop original ideas. At the end of each unit, the children will have the
opportunity to showcase their knowledge in the end of unit Knowledge Transfer. These projects also
act as a platform for children to pursue areas of the curriculum in an extended fashion through projects
that encourage them to practice higher order skills such as articulation, collaboration, organisation and
reasoning. These projects will make links to the real world and by taking part in them the children will
develop their confidence and aspiration. Therefore, opportunities for this kind of work needs to be
sequenced and structured well so that new learning builds on secure foundations. Once the learners
have accquired core subject knolwedge both substantive and disciplinary, they will be able to utilise
this to sucessfully take part in this independent application. To ensure this is done, history follows this
lesson sequence. More information on this sequence can be found in our Pedagogy and Curriculum
Guide.
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Phase

Assessment of knowledge

Ongoing assessment of substantive knowledge is an essential component of the history curriculum. This enables
the teacher to ensure that all children will obtain the knowledge needed for them to perform the desirable
cognitive skills outlined in our pedagogical principles. We have built in several opportunities for informal and
formal assessment of the substantive and disciplinary knowledge obtained. More information on this process
can be found in the Curriculum and Pedagogy Guide.

AFL and questioning Guided activities to
of new knowledge independent practice

Recall tests

Application of
AFL and questioning of knowledge through
prior knowledge disciplinary
opportunities

Subject specific end points

In history we have developed assessment points at the end of each phase. These are a set of statements that
the teachers can use to assess individual learners against in each subject. These statements have been written
to assess how the children use their substantive knowledge to demonstrate an understanding of the subject
specific concepts of chronology, civilisation and invasion and how they use their disciplinary knowledge to help
them behave like a historian.

Substantive and Disciplinary Knowledge

Year 1

Children have a growing sense of chronology and understand that time existed before them and they use simple
terms to talk about the passing of time i.e. before and after.

Children can describe how their lives were different to their parents and their grandparents’ lives and how life may be
different in the future- with particular reference to the advancement of technology, entertainment and transport.

Children can place pictures, photos and objects from the1800’s to present day on a timeline and discuss which ones
came before and after and suggest reasons why and how they know this.

Children can talk about people from History (Mary Anning and the Queen) and explain why they are significant today,
how they are remembered and how life was different when they were alive.

Children can use objects, pictures and photographs to ask and answer simple questions about the past.

Example of End point Documentation



