CONISTON PRIMARY | Geography

2024-2025

SCHOOL




Intent

Our geography curriculum intends to support our pedagogical principles by:

For our learners at Coniston geography will...

Nurture social and The geography curriculum at Coniston will help to produce effective
contributors, who can participate responsibly in political, economic, social
and cultural life and have developed informed, ethical views of complex
issues.

emotional growth

Promote Children will learn what it is to be a geographer and through this they will
experience subject specific thinking and problem solving and relate this to

metacognltlon themselves as learners now and in the future.

Champion Our geography curriculum will study different places enabling the children
. . to consider similarities and differences between different cultures. They will
inclusiveness and gain an understanding as to how the physical features of a place contribute
(o [T N i (= (=11 [=L0  to cultural identity.

Through studying geography at Coniston, the children will understand that
their actions can have a positive impact on future generations. They will
learn about the wider world and have ambitions to travel to the places
studied. They will experience what it means to be a geographer and the
associated skills.

Raise aspirations

To enable the realisation of our intent, as specified in our Curriculum and Pedagogy Guide, we aim to
achieve this by creating knowledgeable learners.

Building Knowledge

Key Concepts

Our geography curriculum has been influenced by three key concepts that we revisit throughout the
primary phase to allow children to make connections and links to previous learning and build
conceptual understanding. These concepts are:

Location




Making connections through....

Concept
Location

Key Questions

Drivers

What were people’s lives like during
this period and how were these
different to ours?

When did this event/person/period
occur and what came before and
after this historical period?

Why is this event/ person signicant
and

How or why is it/they are
commemorated today?

Locational knowledge in geography is important asit forms the
foundation of geographical knowledge and understanding. It will
provide pupils with a reference point to place all subsequent
geographical learning. A firm grounding in the basics of local, national
and world geography contributes to a contextual understanding of
place as children begin to understand how the position of a place
effects both its human and physical features. Global locational
knowledge also contributes to students’ relational understanding of
global connectivity and deepens their understanding of their role as
global citizens.

When did the invasion occur and
what came beofre this?

Why did the invaders choose Britian
and how were they able to conquer
Britian?

How long did their period of rule
last and

What legacy did they leave in
Britian?

Through studying different places children will develop a deeper
understanding of the natural, built and social environment. Children
will understand the forces at work in shaping places, both now and in
the past. Through comparative studies of places children will be able
to recognise the differences in cultures, economies, landscapes and
environments across the world and will be able to explore the links
between them. These studies will encourage children to respect
different religions, races and cultures further developing their
understanding of the World and their place within it.

How did the seven characteristics of
civilisation present themselves and
would this affect the daily lives of
its citizens?

How was the civilisation able to
prosper?

How does this compare to other
civilisations including our own?
What were the main acheivements
of this civilisation and how has the
civilisation influenced other
civilisations since?

Studies of this nature are important as they allow the children to
understand how basic physical systems affect everyday life and how
everyday life can affect physical systems. Environmental change can
occur over both short and long-time frames, and both timescales have
interrelationships with human activities. From here, they will be able
to make sensible judgements in their roles as global citizens about
matters involving relationships between the physical environment and
society.

Each of our chosen concepts help to form our big ideas of geography. We share one of these big Ideas with the
children at the start of each session to encourage children to make conscious connections between their learning
and activate schema.

Location is where a place or
object is postioned

Places ha

set of feat

depending on thier
loacation

Human and physical
geography effect a
location and this can
have an impact on a
local and global scale

The human and
physical geography
of a place interact to
define its features



Mapping substantive knowledge

The children will learn the names and locations of continents, countries and cities from across the World. The
children in Year 1 will begin by focusing on the location of our school and their homes within Patchway and then
England. The children will then learn the locations of the four countries and capital cities of the United Kingdom.
InYear 2, the children will begin to focus on the seven continents and five oceans and understand how the location
of a place effects its climate. In Key Stage 2, the children will begin to locate an increasing number of countries
from within these continents and describe their locations using lines of longitude and latitude and in relation to
the seven seas. The children will continue to study how location effects the climate and geographical features of
these places. The children will then begin to focus on the location of some major cities from across the World
and their physical and human landmarks and know and describe where they are located within the places studied.

Each Year, the children will study a place behind the location in more depth. In order to make these studies more
relevant or real to the children, the chosen places are linked to their historical or scientific learning and in line
with their locational knowledge. The studies may also be a pre cursor to subsequent historical studies enabling
children to explore how the geography of a place has impacted on historical events. They will look at human and
physical features of each place studied and as they move to lower KS2 they will look in more depth at the re
occurring themes of trade, climate and tourism in each of the places studied. In Upper KS2 they will also look at
the land use, topography and landscape of each place and the links between these. These places will be from a
range of continents so the children can compare and contrast their knowledge of different places of the world.

Each class will study a feature of physical geography, outlined in the National Curriculum. The features that are
studied will all be geographical features that can change over time. Through these studies children will learn that
change is a normal process. It occurs at varying rates, at different times and in different places. Some changes are
predictable, recurrent or cyclic, while others are unpredictable or erratic. Some changes are natural whilst other
changes are the result of human interaction. This will end in a study of the migration of people and the different
reasons for this.

Mappin

The use and study of maps is central to geographical learning and understanding. Maps are important in: showing
what is where; developing spatial awareness and thinking; informing directions; representing the features and
layout of the world (both local and global); recognising the different features of a landscape and in exploring
patterns. Children should encounter many types of maps - from aerial views and picture maps to topographical
and ordnance survey maps. As a result, we integrate map-work into all of our geographical units of work to
support the understanding of our key geographical concepts. We have created a progression of knowledge within
mapping to ensure that there is a depth of coverage that ensures the children are proficient in using and drawing
the different types of maps.

-
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Cities and
Countries in the Germany
World

My Class, My
School, My Road

London and
Patchway

United Kingdom Bristol North America

Continents and

Different Biomes Greece
Oceans

Vegetation belts Counties and
Jamaica and Climate Cities of the
Zones United Kingdom

Geography journey at Coniston

Building disciplinary knowledge

To be successful geogrpahers children need to use thier exsisting substantive knowledge to learn
disciplinary knowledge through the process of classroom enquiry. Careful sequencing of lessons, will
ensure children have accquired the relevant substantive knowledge to successfully engage within an
enquiry session, where the teaching focus can be on the acquisition and application of disciplinary
knowledge.

Observe, In order for children to acquire the disciplinary knowledge
e of the subject, we have designed an enquiry process than
encourages the practical application of this knowledge. The
enquiry process has been split into four different areas and
the disciplinary knowledge that children need to acquire in
each area has been mapped out to ensure it is progressive

across the phases.

Communicating
and Concluding

Each part of this process carries equal importance and
children need to experience all of the areas with similar
frequencey to ensure they aquire the knowledge of what it
means to be a geographer.

Using,

Interpreting and
analysing




Wb Fombcl mse b en ks s,
e Y T
vl eyl e tuces el
[T Ty

[T e e
s by ey
Drrbirri] @ e ol Sfass Casi

ey aptmes tress ghioon crsel wilanrs to
r e el S Smemrn sesTt oo b

i i L i rarri, Eleslos ared
i g e e phucal wowcsbreda ny

Chewomg apa e wrese o M L TR T

e

g e . et e shoir e bwis Froses
b s atisers

Charngs et s b wheaas o Elesesl o

e

i ey Fiselings Frcon Pl rigs n
sipder e, Caler o red g gt

Emquiry Focus S Locmmas K52 Upper M52
[ e e e el Teimr apan s tham srnole rage 10 Teimrepran s tham el raos of o ol e Teimapan s tham ne et e o oo gt (e
el raErEEeTTl e e B S B T R e = L et ey P redlieates bairy Meatores srvel crise snrribsad s

e

g e S @ ra e OF e asios Rkl s s Teet
Weligg by e hads m =gl i be e, ared lsces

g S ik ke T St T b g e
B i B3 et

- g s il i el ased bt
e SR Tt S by Tk G Ratde, Laibe gracie

i S L abrl e vl el e ki sy ks dasad

el e e @il Srcoess

[E T T T P T e e ey
mal: sbrant bre e sorreat b g i

e e L S ST ST e
i B v ket rala sl bea e

Ghmngeaprtmes Lram o roasge o poecge a by oo
emaremm o @rvseewt e ot sl Qo oea

Gmnge aprtwas Lrse fof e ared glosee e
bencie S g

i e Lk el pr g e L ek
st prliess i e et

L T e e tL T
s kB ik, roacks

L s, S TSR
well s

g et L ool reces oy sl
simge oot rraaze Les bad g Bha e sl rearsas

g Wt L
e e S )
IRy, prebice wraticn. Fre sl ared
hompital @il haws seeci Fo symbol s

S o TS Do

cmpr s U S i ke 10 el thern
ikt Ny asbsa Lacnes a1 bow st

e e L paaterseh S T rree s

g ia tewfwsodigg e fos Farsed sz B
hercarioes; roures el oo rerp irses in the
ewead i

Chmrgg ap e Lree i | eech s hogties 1o
el e o rrimss dbmgmasal rg o e
they reesed 1o sew

TR L B Do TR LS e
mabargy cdsoant ralatiornal koo iy

st L N, o Dol 1wt
T e e e R e L

CGhengaprtam s e o rargie ol geogg e i
B e e e T e N
cxn—pras s sl g clions sboul e snd
changge

Gheengapremes wress Esehen cmed coenlen s pages in
Al as s B Uhear D Sy des s S G b

Cheengapremms sres Hrerrm rrogs
L=l L
L vl o

= sy shvpsical
e bemrmns |

B T e L e ]
irsarsos Form hocamioe 1o ocstion sed the
berugth ol prie el St

Gheengaprtmes s srnd
et

B v o acabeeeet

Cheengapremes s e somcren Gt o g
s o e 0 el o Slaces ared locatiorTe At
i s e

e S i 1 L i e o i
e Fomee Bazen Las brmlgs Tomerns Dosome it rrst
i acne

Cheungc g e ares Lre rrrmes o
it e Farsod pgie. 1o oo TR
it el areas

Ty T T ] S R T e
e tizas

ralaticrns

vl e Figgesre Cxosondicsate s o sogsbein s
aaT

Grwimgtaptm s i s rarges ol s toa wouras lu rmase
g agrded e e, CoaTioee s ared ek clRorn b
placars sred chargge aal s la e firedangs coved Bras-ate

caprtms Lrewr ared GnnbErE e Do pepm st tal rragn e
s A e

Chmemgrapewes L sred inberEne ] Serratis rougss [, Smeath,
el St o, aditica L Laseticysed For mometi M Sais pes e

g S Steaty s e L e T T e e

hmemgrapreaes crea ek
i wred N sirse ol

[RTeT i rady -
s T D . i el e Laas s

Teim ap e LSS pessie Gowit Goa s bl
T aaemat ML e R SRS

R A gk e s b e R b g e Fre
[ B p—

et epae L CaTry Dok oAl snrees 5o el
T st LR R SRR R

g @ gt Lre T et S Do Easobs B0
Fradss thma 1r a e age L wenge s g maea
PR

[T T T e e T T T e e S T T e
R L L L L mp— (-

[
e T = LT

Chmemgcapome s Lras sragsn
facmosid i retcrrTiation slhon

Erecssrt i Fesading s

eI G e PR A TET T A e LN
i s e g S ol e s drastes s
PETY e

ey aptmes wappeeil o charge Hes peogs ke
reamecl Bo rraon L i rrRSraen da p s

[T T T T e T )
[ e L L

Crewumg @t wree o e a s Lo mssdain
MR & s sasrs

g S i sy bl T e Lo s
B

BT e e ] S e e R
i s s P o

Crwimg e ceer s prwaennt Doed reg Towcans e e Casdected
ra e e et s prp g el ailoedines T B s soedha e

Chaemgs aprtwer s vl e e Bhme o Dbl o i ol Towe s
e B L T

A Pt e T, Sdla
Ea
el wmrem mot- ey —oqen, Waalbiar agaze

[
e o el e phs

ol Eheto e T, eileees (FS T, Sk, = Earwe,
Chommg e Pebapri, e i recl Sl Peflages, Teomas il Beochomes, Dis
errape, D reaste rrragrs acwld porapdin, Thee—odie =

Teopromora phical rma e, diffes el prohecton e

Progression of Disciplinary Knolwedge

For each unit, we have mapped in disciplinary activities that support the substantive knowledge taught
and ensures that there is an opporunity for a practical application of specific disciplinary knowledge.

Unit 11- Navigation

Line of Enguiry

Activity

Disciplinary Knowledge

Observe, measure and
record

‘Wihere am |__.7

what country this could belong to.

‘Where are the different dimate zones?

Children are presented with 3 number of tables and graphs that
depict the climate i.e. rainfall, hours of sunlight and average
temperature. Using their existing knowledge children use the westher
patierns- to predict what climate zone the place is in and therefore

Geographers use a range of geographical sources to make
egeographical inferences, comparisons and predictions about places

Usza themsatic maps to observe the positions of climate zones and the
warying weather patterns common to these areas. Children can explain
what they have found out and pose any geographical gquestions that
their cbservations have raised.

‘Wihere in the world is__7

Usza atlases (index and contents) and globes to locate spedific
countries and cities across the world and use lines of Longitude and
latitude to talk about these countries’ locations more specifically.

Geographers
places

Geographers
something is

use theme maps to study physical features of certain

use lines of longitude and latitude to explain where

Children research some of the cities located to find cut why tourists
may want to go there, what is the climate like, what human features
are attractions, what physical features are attractions? Children use
the scale to work ocut how far away this place is from Bristol. Then
children research how long would it take to fly there and how much
weould this cost? Would it be possible 1o be get there by boat?

Geographers

use the internet to help them find answers to
eeographical questions

Communicating and
Concluding

Children present their findings to the rest of the class to share what
they have found out.

Geographers present information as a report

Unit 11- Disciplinary Activities




Substantive Knowledge

Knowledge teaching Sequence

It is important that the children get the opportunity to explore notions more independently, find patterns and
rules and develop original ideas. At the end of each unit, the children will have the opportunity to showcase their
knowledge in the end of unit Knowledge Transfer. These projects also act as a platform for children to pursue
areas of the curriculum in an extended fashion through projects that encourage them to practice higher order
skills such as articulation, collaboration, organisation and reasoning. These projects will make links to the real
world and by taking part in them the children will develop their confidence and aspiration. Therefore,
opportunities for this kind of work needs to be sequenced and structured well so that new learning builds on
secure foundations. Once the learners have accquired core subject knowledge both substantive and disciplinary,
they will be able to utiliste this to successfully take part in this independent application. To ensure this is done,
geogrpahy follows this lesson sequence. More information on this sequence can be found in our Pedagogy and
Curriculum Guide.
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Phase

Assessment of knowledge

Ongoing assessment of substantive knowledge is an essential component of the geography curriculum. This
enables the teacher to ensure that all children will obtain the knowledge needed for them to perform the
desirable cognitive skills outlined in our pedagogical principles. We have built in several opportunities for
informal and formal assessment of the substantive and disciplinary knowledge obtained. More information on
this process can be found in our Pedagogy and Curriculum Guide.

AFL and questioning Guided activities to
of new knowledge independent practice

Recall tests

Application of
AFL and questioning of knowledge through
prior knowledge disciplinary
opportunities

Subject specific end points

In geography we have developed assessment points at the end of each phase. These are a set of
statements that the teachers can use to assess individual learners against in each subject. These
statements have been written to assess how the children use their substantive knowledge to
demonstrate an understanding of the subject specific concepts of location, place and change and how
they use their mapping knowledge and disciplinary knowledge to help them behave like a geographer.

Substantive and Disciplinary Knowledge

Year 1

Children can name and locate the four countries in the United Kingdom and their capitals.

Children can name and locate the fours seas that surrounded the United Kingdom.

Children know the differences between towns, cities, rural and coastal areas and they can name and compare some of the human and physical
features of each of these places.

Children know that people may visit places to see famous landmarks (London) or to enjoy physical features (Beaches in Lyme Regis)

Children can work confidently with aerial photographs and large-scale street maps. They will know how to find information on these and can
recognise simple features on maps such as buildings, roads and rivers.

Children can use this knowledge to follow a route on and even draw their own simple maps. They will know how to add simple information to maps
for example, labels and titles.

Children will be able to present geographical messages using discussion/drawing/posters/drama/videos

Example of End point documentation (Year 1)



