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Vison and Values

Coniston Primary School

Pedagogical principles

To raise the aspirations of our learners and their families and enable them to realise our values of excellence, no
excuses and unity we will: nurture social and emotional growth alongside academic success; be proactive in
promoting metacognition, self-regulation and independence and throughout the learning process we will
champion inclusiveness and celebrate differences while recognising the importance of our local community.

Vision

Values

Pedagogical Principles

Indication of the
principles within the
Curriculm and Co-
Curriculum

Aspiration for all

No Excuses

Nurture social and
emotional growth

Learning Behaviours
Classroom Environments
Behaviour Policy
Thrive Approach
Relationship Pedagogy
Health as a Curriculum Driver

Healthy School council

Health, Physical and Creativity
Strands of the Character Awards

Particpation in Health Awards

Outdoor Education

Excellence

Promote meta-cognition and
self regulation

Curriculum Design and Content
Lesson Design
Learning Environments
Self Assessment systems used
Presentation Policy
Behaviour Policy

Perosnal Leadership Strand within
the Character Awards

Champion inclusiveness and
celebrate difference

Curriculum Design and Content
School Council
Inclusive Environments
Graduated Approach
Partnership Links
Celebration days

Community Strand within the
Character Awards

Participation in Sporting Events
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Curriculum Intent

In line with our vision, our aim for the curriculum is for it to create aspirational learners who can confidently
engage in subject specific thinking. We aim to achieve this by creating knowledgeable learners. Knowledgeable
learners are able to hook back to prior knowledge that is stored in long term memory and develop links to new
schema. A schema is an interconnected web of knowledge that resides in our long-term memory. As you
encounter new knowledge, it will connect with an existing schema and so the schema becomes bigger. The bigger
the schema becomes, the easier it is to retrieve from the long term to the working memory. Creating these
schemas allows learners to flexibly retrieve important aspects of their knowledge with less effort meaning they
then have the capacity to engage in subject specific thinking lessons which develops and advances their
disciplinary knowledge and in turn raises their aspirations. This is what happens as we move from a novice to an
expert.

Why do knowledgeable learners find learning
easier?
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Curriculum Design

Links to activate schema

To achieve this curriculum intent, we have designed a ‘Connected Curriculum’ that has the acquisition of
knowledge at its centre. The curriculum design has been influenced by key concepts within each subject. We
revisit these concepts throughout the primary phase to allow children to make connections and links to previous
learning and build conceptual understanding within the subject discipline. These concepts for each subject are
outlined in greater detail in their own subject handbook.

For maximum impact, we have designed a curriculum
that also utilises links across subjects to ensure there is
maximum opportunity for knowledge obtained to be
recalled and new learning to be built on existing
schema. Teachers know what learning (from across all
areas of the curriculum) has come before and what
learning will come after, enabling them to utilise the
knowledge that is in the children’s long-term memory.

Detailed, subject specific knowledge

A range of schemas that optimise the
connections and interrelationships

A three dimensional approach; from across subject domains.

subject specific to a plethora of schemas



Drivers

Coniston Primary School

To enable the realisation of our intent, there are three main global themes that drive aspiration and provide
further opportunities to connect the curriculum. These themes reoccur across year groups and in and across all
subject areas. This means the children can link between their current, previous and future learning and become

experts within these global issues. These drivers are;

Sustainability

*By promoting
sustainability children will
understand that how we
use and share the Earth’s

resources affects the
health of the planet and
of everyone with whom

we share it —now and in
the future. It will
encourage children to
aspire to be the ones
who can make the
difference and make the
world a better place.

*By promoting health we
will develop the
knowledge, attitudes and
skills needed for healthy
choices that support
lifelong learning. It will
inspire children to
contribute to creating a
safe, caring and
empowering
environment; one that
they aspire to be a part
of.

English

Reading
Writing
Orac

iversity

D

*By promoting diversity
children will recognise
and celebrate differences
in gender, culture, class,
nationality, religion,
ethnicity and language.
They will understand that
these are all key factors
in shaping your own and
other identities. As a
result, they will engage
positively with other
identities and cultures,
and aspire to recognise
and challenge
stereotypes and make
the world a more equal
place.
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Mapping Knowledge

With subject specific concepts, our drivers and the National Curriculum expectations in mind, we have mapped
out knowledge that we want the children to know in each curriculum area so the teachers know what knowledge
has come before, what knowledge the children need to know and what knowledge comes next. Our definitions
of the different types of knowledge can be found below:

Substantive Knowledge

This relates to established facts, ideas and concepts within any given subject

Declarative Facts that can be stated verbally e  Geographical enquiry
e Historical enquiry
e Scientific enquiry

Semantic and Facts that students can understand and explain e Problem Solving and
conceptual Reasoning
e Writing Composition
Procedural The knowledge of how to do something and the steps e  Design processes
involved e Theology

e  (Critical thinking

Theoretical Involves a person understanding why particular methods
are used and followed

Practical Knowledge on how the theoretical knowledge learnt
needs to be implemented

Units of work

For each subject we have created units of work that carefully map out the substantive knowledge that we want
the children to learn. These knowledge organisers inform the teacher of relevant knowledge the children already
know and what new knowledge the children must obtain by the end of the unit in order to engage with subject
specific thinking. On these organisers we have also made direct and explicit links to other subjects to support and
reinforce new learning.

Each subject also has its own associated disciplinary knowledge mapped out. It specifies the disciplinary
knowledge that children should know in order to behave as a subject specialist and how this knowledge can be
applied within the unit of work.

Within these units we have also made links to our character and outdoor education programmes, which both
focus on the personal development. More information on these programmes can be found in personal
development handbook.
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Curriculum Delivery

Lesson Sequence

We believe that developing children’s substantive knowledge is key in enabling them to engage in subject specific
thinking. Creating these schemas allows learners to flexibly retrieve important aspects of their knowledge with
less effort meaning they then have the capacity to engage in subject specific thinking lessons which develops and
advances their disciplinary knowledge and in turn raises their aspirations.

Understanding what stage the children are at is key to the type of activity that the children may do within or
across a series of lessons. We have designed a general learning sequence that we use as a framework for all
subjects that we teach. This is then adapted for each subject and can be found in each subject handbook.

Retreive Rntreive Retretve Rtrehie

® ® ® ® @

Activities that encourage retrieval of substantive knowledge to ensure itis
embedded into long term memory

Lesson Sequence Overview

Guided Practice

Independent Application
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Recall of Knowledge

Recall of knowledge is critical for robust, durable, long-term learning. Every time a memory is recalled, that
memory becomes more accessible in the future.
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Therefore, teachers plan well sequenced lessons which provide opportunities for recall of the knowledge
learned. Our Lesson sequence and curriculum design allow for different stages of this recall.

Phase 2 Recall

Recall knowledge through
links within subject area
being taught

Study Phase 1 Recall

Introduce children to new Varied Tasks testing
knowledge knowledge obtained

Phase 3 Recall Knowledge Transfer Futher Study

Recall knowledge through Opportunity to Utilise long term
links with other areas of independently apply knowledge to support new
the curriculum knowledge learning

Recall Sessions

We have also built in daily recall sessions into our timetable to ensure there is opportunity to practice spaced
retrieval. This involves repeatedly coming back to knowledge that is being learned in short sessions that are
spaced out over time. These sessions are an important component in ensuring retention of knowledge.
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How the Knowledge is taught

To ensure the children obtain, retain and then utilise the knowledge taught we use Rosenshine’s principles of
Instruction as a framework for good teaching to support our learning sequence.

*  Review previously learned material at the start

\ of learning sequence to activate Schema
.. . Daily Review )
Reviewing Material e Make conscious connections to previous

learning throughout the learning sequence

e Learning walls and Washing Lines display
learning from previous session

eUse of short quizzes and retrieval
gamesto strategically review
previous learning and embed it into
long term memory

eSummative testing

Monthly Review

Questioning e Ask questions that relate to prior
Ask Questions | knowledge to activate existing
schema

e Targeted questioning used to ensure
all pupils are actively involved in the
learning

e Lollipop Sticks used to ensure all
pupils are active learners

e  Elaborative interrogation is used to
deepen children’s understanding

e Direct and elaborative
guestioning used throughout
/ the session

Check for
understanding

e Pupils are actively involved in
assessing their own using
marking stations and peer to
peer

e |ow stake testing of
knowledge, vocabulary and
concepts outside of session
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e Learning broken down into small steps

e Close monitoring and feedback (led by both

Guided \ teacher and pupil) is given to ensure progress

Practice e Scaffolded through worked examples and
familiar resources

e STSvisible in all classrooms

Stages of Practice

i \ e Responsive feedback and live marking within

high \‘ e Adaptive Teaching based on Assessment for
—— Success learning
Rate / e Supportive classrooms environments to support
K L learning
L e  Opportunity for continued retrieval built into
- timetables
// \\\\ e AFL catch-up sessions
' Independent |
\ Practice | e Opportunities planned for application of
knowledge in subsequent learning
\\ /// e  Cross curricular opportunities
~_ e  Passion projects
e New material is modelled a step at a time to reduce
cognitive overload
Present new , o Dual coding and the cone of learning is
S Learning in considered when introducing new learning
equence, concepts small Steps e New vocabulary is explained, practised and displayed

when introduced

and modelling

e Concrete examples and models used to introduce
children to new concepts

e ‘I do, we do, you do’ approach used when modelling
new material
1 Provide \ e STS and Worked examples are available in the
Ql!a Models | classroom for children to refer to

e Cognitive support given to help learners
— achieve small steps
/ \ e Scaffolds are used to develop experts and
mastery
e Adaptive teaching used to assess when to
add and remove scaffolds

Provide ‘
. Scaffolds for
| difficult tasks |



Classroom Environment

Coniston Primary School

Cognitive overload occurs when the three types of cognitive load—intrinsic, extraneous, and germane—
overwhelm a learner. When an individual is bombarded with competing cognitive signals, they struggle to filter
relevant information from other stimuli. Therefore, our classroom environments are designed to reduce this
cognitive overload by: reducing distractions; providing cognitive aids to offload some of the demands of learning

and provide scaffolding to assist the learning process. More information on our classroom designs can be found

in our Classroom Environment Guide.

Worked
problems as
examples-
On washing
line

Check lists
for
completing
tasks - STS o
= Cognitive

aids

Black Boxes

A quick-
reference
glossary for
new terms

Carefully
thought
out seating
plan

Agreed
tools for
each
subject

Live Working
Walls

Steps to
Success on g Scaffolding

display

Marking
stations

Only work
relevant for
today
learning up
on display

Reduce
distractions

Clear
behaviour
policy

Clutter
free
Classrooms
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Assessment of Knowledge

Our robust curriculum intent and design with explicit themes and knowledge that we want the children to learn
is crucial to our assessment system which ensures by the time they leave the Primary phase of education pupils
can access the curriculum in Key Stage 3 and beyond as they develop expertise as subject specialist.

Our model of assessment considers both formative and
summative assessment. Formative assessment helps to
inform planning and teaching — without proper formative
assessment, we don’t know if pupils are ready to progress to
the next stage in their learning. Summative assessment
enables analysis of how effective our curriculum is in relation
to its original intention- are the children learning more,

remembering more and behaving like subject specialists? — B —
EEEEE— EEEEE—
The diagram to right classifies the differences between Why Why

formative and summative assessment and the model below
identifies where the opportunities for these are within are

. - -
sequence of learning.
CEE— CEE—
How How

Formative

Helps students to
learn and practice

When
Throughout the course

— Identify gaps and
improving learning

L__| Viaapproaches that
support specific student
needs

Guided activities to

'

'

When

At the end of the
instructional period

Collect evidence of
student knowledge, skill
or proficiency

N————

Via exit learning
products or a
cumulative assessment

N————

AFL and questioning

of new knowledge Recall tests

independent practice

Application of
knowledge through
disciplinary
opportunities

AFL and questioning of
prior knowledge
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Knowledge Transfer

Knowledge transfers provide the children with the opportunity to showcase their knowledge. These projects
also act as a platform for children to pursue areas of the curriculum in an extended fashion. This is enabled
through projects that encourage them to practice higher order skills such as articulation, collaboration,
organisation and reasoning. These projects will make links to the real world and by taking part in them the
children will develop their confidence and aspiration to succeed.

At the end of each unit, the children will have the opportunity to
showcase their knowledge in the end of unit knowledge transfer

Enquiry projects and sessions have been End of Unit

Transfer

purposefully built into the curriculum to

assess the children’s retention of both Children apply theoretical and practical knowledge

Disciplinary taught in art, computing, music or DT to a passion
projects project that relates to the substantive knowledge

substantive and disciplinary knowledge

the children have learned in history, geography or

Knowledge science.

Transfer

Once children have become experts in
curriculum content we build in

ities for chil ly their knowl
opportunities for them to showcase this Opportunities for children to apply their knowledge

have been built into our Character education

knowledge in the writing curriculum
programme

Re-occurring themes, concepts and links built into the curriculum
mean children have frequent opportunities to transfer their
knowledge from one topic to another

Subject specific end points

Each subject has its own standardised end points. These standardised judgements enable subject leaders and
the senior leadership to track pupils progress; compare groups and cohorts of children and evaluate the
effectiveness of the curriculum design. For Maths, Reading and Grammar our end points are Test base merit
assessments and for writing we assess against the national standards. For all other subjects we have used the
expectations within the National Curriculum to develop assessment points for the end of each phase. These are
a set of statements that teachers use to assess individual learners against each subject. These statements have
been written to assess the culmination of their substantive and disciplinary knowledge.

Lower Key The Children can use historically accurate terms to talk about the passing of time.,
Stage 2
They can name and contrast different time periods and know what is the same and different about them.

They can sort pictures, photos and objects from British history into these relevant time periods and explain how they know

They can place different periods from British history on a timeline and discuss which ones came before and after.

The children can name a number of different reasons why different groups of people of have imvaded throughout history and explain the chronology behind these
invasions

Children can identify how different invasions of Britain were able to happen referring to the geography, transport and armies of the invaders

They can discuss the impact each of these periods had on one ancther and the legacy they have left today.
The children can recognise the Key features of a civilisation with particular reference to Ancient Egypt.

Children can begin to recognise how the geagraphy of a place impacts on the success of the civilisation- with particular referance to Ancient Egypt and Stone Age Britain

The children can compare and contrast two different cultures that occurred simultaneously recognising that different societies made advancements at different rates

Children can use a range of sources to find out more about the past; selecting and recording information relevant to the study.
Children can devise their own historically valid questions based on a current study and then use the internet and text books for their own persanal resesrch

The children can begin to evaluate the usefulness of different sources and identify and give reasons for the different ways the past is represented

They can communicate their knowledge through discussion, pictures, drama, making models, writing and IET

Example of End point Documentation (Lower KS2 History)
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Judgements

Teachers then use all of the components within our model of assessment to help them to make a judgment on
the children’s attainment level within each subject. They map children onto the quadrant based on both their
substantive and disciplinary knowledge.

The figure below shows criteria for each section of the grid.

Foundation subjects Assessment @ YEAR:

Greater Depth

L B Is able to use semantic and conceptual
EpEE S knowledge to act like a historian and
Strong declarative Working Towards the Expected Standard cover. aIII o.f the statements and some of
knowledge but weak the disciplinary assessments for the stage
conceptual Uses declarative knowledge to support above

understanding some conceptual and semantic

understanding (80%) but cannot apply this
when working historically

80% +

©

Below Towards Expected Greater Depth
Working Below the expected standard

Struggling to recall knowledge and access All Children
disciplinary knowledge FSM

Non-FSM
Girls

Boys
SEND

Non SFHD

Data Analysis
60 %

F:IE
E
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Outcomes

Through our robust curriculum which is: rooted in our pedagogical principles, driven by our intent and
delivered through our consistent lesson structures and approaches all children at Coniston will become:

e have enthusiasm and motivation for learning

e have determination to reach high standards of achievement
e are open to new thinking and ideas

Successful learners e use literacy, communication and numeracy skills

e think creatively and independently

e linkand apply different learning

e understand themselves as a learner

e have self-respect

e have a sense of physical, mental and emotional wellbeing
Confident individuals e pursue a healthy and active lifestyle

e communicate their own beliefs and view of the world

e respect others

e participate responsibly in political, economic, social and cultural life
Responsible citizens e understand different beliefs and cultures

e develop informed, ethical views of complex issues

e have an enterprising attitude

e are resilient

Effective contributors. e take theinitiative and lead

e apply critical thinking in new concepts
e solve problems

We believe having these high expectations of our learners is fundamental in the learner’s future life
outcomes.

Teacher’s beliefs
/ about his or her students
Students’ outcomesl ke P aioe: Teacher’s actions
in school and life effect representsa  [towards his or her students
kind of self-fulfilling
prophecy—a foretelling
of a student’s potential
and performance brought]
about by a teacher's
expectations.
‘\ v b
Students’ actions Students’ beliefs
in school and life about their own capabilities

)



